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ESSA: SCHOOL CLIMATE AS
AN INDICATOR

Conditions
for learning?
Conditions

) ) B for teaching?
® Engaging students only academically (time

work completion) and behaviorally (attendance) is
not enough

® Must also consider students’ level of personal
investment in learning (I can, | want to) and degree of
belonging and social connectedness (I belong, peer
and teacher support, | feel safe)

® ESSA highlights school and classroom climate

- Academic achievement within a positive school
climate is essential for school success
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SATISFACTION GUARANTEED?
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SCHOOL CLIMATE

57%

m What characteristics of a school

create a positive school climate?

m What characteristics of a school

create a negative school climate?
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Research
Victimization
Perry, 1908 m  “Multilevel analyses and hierarchical linear modeling indicated that student-
level variables accounted for the majoritil of variation in perceptions of school

MOOS 1974 climate (La Salle, Zabek, & Meyers, 2016,

m  “It has been found that student perceptions of school climate

Achievem are positively correlated with academic achievement (Brookover et al., 1978),

d and negatively correlated with risky behaviors (White, La Salle, Ashby, & Meyers,
" 1es 2014)"

nderson' m  “students who experienced more frequent rates of victimization reported lower

O feelings of school connectedness. This relationship was moderated by gender
and age, with male and middle school students reporting a stronger relationship

between the two variables. Results indicated that moderation existed among

PBIS multiracial and Native American students, but the same patterns were not
significant among other participating groups (La Salle, Parris, & Moring, 2015.”

té‘e . m  Students with disabilities report lower perceptions of school climate, higher
sk rates of peer victimization, and higher rates of mental health problems (La Salle,
ﬂWro% resear George, McCoach, & Evanovich, 2018)

THE PHOENIX o UCONN

Or, more simply put...

“School Climate is based on
patterns of students, parents, and o 3
school personnel’s experience of group Alterable
school life and reflects norms, Rheromend
goals, values, interpersonal
relationships, teaching and
learning practices, and
organizational structures” .
(National School Climate Centers, | Composite
2007).
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What Have We Learned from
the Business World?

Proper Work
distribution

Proper M\évnoat
Proper Place

Maximum
Production

Improvement
in Industrial
Relations

OBJECTIVES

Minimizing the
Wastage

Promotion of
Labour
Welfare

Improvement
in In Human
Relations

1 uCONN

POSITIVE SCHOOL-WIDE CLIMATE FOR ALL

Students, Family, School, Community

+ Surgeon General's Report on Youth Violence (2001)
+ Coordinated Social Emotional & Learning (Greenbera =*
2003)

+ Center for Study & Prevention of Viole~_ ey o

- White House Conference o~ ‘GG

SCHOOL CLIMATE

NOT an __Intervention
Intervention

m PBISisa_Framework

m School Climate is NOT an

m School Climate, like ODRS, attendance, and achievement, IS
an ___indicator of perceptions of the school
environment at the __individual group
school level

, and

-
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High rates
academic & socia
success

SOCIAL SKILLS
LESSONS &
ACTIVTES




+ Surgeon General's Report on Youth Violence (2001)

* Center for Study & Prevention of Violence (2006)
* White House Conference on School Violence (2006)

+ Surgeon General's Report on Youth Violence (2001)

= Surgeon General's Report on Youth Violence (2001)

+ Coordinated Social Emotional & Learning (Greenberg et al., + Coordinated §-~~ =+ Sl
2003) 2003)

© CenterforStu
© White House |

DO AS I SAY, e
NOT AS I DO (e r—

Provers

ADULT
SUPERVISION | ™

REQUIRED
sh rates — High rates
acaaemic & social academic & social

clinrrace
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Reminder

INSPIRE
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+ Surgeon General's Report on Youth Violence (2001)

+ Coordinated Social Emotional & Learning (Greenberg et al., + Coordinated Social Emotional & Learning (Greenberg et al.,
2003) 2003)

* Center for Study & Prevention of Violence (2006) * Center for Study & Prevention of Violence (2006)

* White House Conference on School Violence (2006)

* White House Conference on School Violence (2006)

High rates
academic & social

High rates
academic & social
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Critical Features of PBIS

Supporting Culturally Equitable
Social Competence & Academic Achievement

OUTCOMES
Supporting Supporting
Culturally Culturally Valid
Knowledgeable Decision
Staff Behavior Making
(Vincent,
Randal,
Cartledge, .
Tobin, & Supporting Culturally Relevant
Swain- Evidence-based Interventions
Bradway,
2011; Sugai,
O'Keefe, &
Fallon 2012
ab)
CULTURE s
CULTURE||
LTURE LIFE
R
N
L™

Culture is set of values, beliefs, or behaviors shared by a
aroup of people based on race, geography, social and
economic factors, experiences, or other unifving
enominators. Culture permeates throughout contexts and
guides the ways that individuals assign meaning to,
interact with, and adapt to their environments. Culture is
ever evolving and results from intra-and interpersonal
experiences, development, and growth
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Continuum of School-Wide
Instructional & Positive Behavior Support

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,

Staff, & Settings

~80% of Students

Culture

s

Tertiary Prevention:

Systems for Students
with High-Risk Behavior

Specialized
Individualized

Specialized Group
Systems for Students
with At-Risk Behavior

UCONN



Disability Ofigﬁtation
Visible/Hidden, Het 1
Learning, Emotional, S
Mental, Physical LGBIQOREA S5

HETERO-

Values ABLEISM® opXISM*

Race/Ethnicity
‘White, Black, Latino,
Native American,
Asian, Pacific Islander,
Alaska Native, Middle
Eastern

RACISM* Age

Minor, Adolescent,
Young Adult, Middle

SCHOOL PRACTICES

m What are some of the cultural
influences in your school that
affect student learningina + or _
way

m What does your school do to
show that they value student
diversity

LIRS

WE ARE ALL CULTURAL BEINGS

In School, Culture is...

The Way We Plan Instruction

How We Make Sense Of Information
Apart of Everyone, All the Time

How We Perceive Environment
The way we Learn HOW We Think

Va 1 u e S Acknowledged

Expressed Through Behaviors

The Basis for Behavioral Expectations
What We Think Is Important

Not Static
The Way We Teach

LIRS



DIMENSIONS OF SCHOOL CLIMATE

S
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-~ Teaching & Learnin i \\

g *Support for Learning i
oy = =,

_ Relationships .

School [ +Peer/adult relations
*Order and Discipline Climate \ -Connsctsdqess (Professional
Peer Victimization / a relationships)
_ __*Parent Involvement
— - _l/"

| Environment/Structure ]

\_\ *Physical Environment
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TEACHING AND LEARNING

m Primary Characteristics

- Optimal environment: Teachers can teach and
students can learn

- High expectations/ academic challenge
- Equitable access

- Engaging and relative content

- Support for learning

- Cultural Acceptance

school have high
standards for

“Teachers at my
achievement
\

“| feel successful at
school”

o LIRS

TEACHING AND LEARNING

LIRS



TEACHING AND LEARNING: FROM A
CULTURAL/BIOLOGICAL PERSPECTIVE

o ‘I feel safe

Sk PHYSICAL SAFETY b

other students”

® Socially, Emotionally, Intellectually and Physically
e Up to 25% of US students are bullied each year

® 1 out of 3 adolescents report being seriously threatened online,
and 60% say they have participated in online bullying

® Growing evidence that educators also feel unsafe at school

® Consistent enforcement of school discipline and availability
of caring adults increases students” and adults feelings of

safety
“| Have worrled about
hristina (Chris) deGroff other students hurting
Guidance Counselor me”

edomak Middle School

Teaching and Learning: From a
Cultural/Biological Perspective

m The Brain

- Actually has to feel part of a caring social
community to maximize students’ sense of well-
being

m Examine definitions/conditions of safety

- They may vary between you and your students

- Familiarize yourself with actions or conditions
that make students feel unsafe, even if they can
not articulate it

m E.g., forcing timed responses during whole-
class instruction or labeling students UCoONN

EMOTIONAL SAFETY

MICROAGGRESSIONS

m  Students will not seek to connect with adults (or peers) if they

perceive threats to their social or psychological well-being

m  Microaggression

- The subtle, everyday verbal and nonverbal slights, snubs, or
insults which communicate derogatory or hostile messages to
people based on their marginalized group membership

m  "They won't be able to do that assignment”

m  “They aren’t going to actually do their homework”

m  “Their parents aren’t going to help them”

m  The nonverbal response to a wrong answer or when a student
shows up for class




Institutional Environment

“Instructional
materials are up to
date and in good

condition”

ey

e Physical environment

e Resources/Supplies

e School Size

e Schedules/ Classroom Layout
e School size

e Schedules, classroom layout

“Students in my
school take pride
in keeping the

school building
clean”
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RELATIONSHIPS

UCONN

* Non-compliance &

RELATIONSHIPS

+ Fairness/ Consistency

+ Clear Rules/Expectations

 Student —Teacher, Student —Student, Teacher-Teacher Relationships
* Adult Support

» School Connectedness

» Degree of competition and social comparison

» Degree to which students, teachers, and

staff contribute to decision-making at the school

“l know an

ul feel adult | can
talk to if |
SUCCGSSfL,IJ at need help”
school
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Coercive Cycle

KID
(-) School Climate

SCHOOL
(-) School climate

on-
cooperation

* Disrespect J /

¢ Low academic achie ent

e Teasing, harassment, &
intimidation

¢ Disengagement & withdrawal

¢ Nonattendance, tardy, &
truancy

* Violent/aggressi

* Informal sacial skills instruction

* Poor implementation fidelity of
effective practice

* Inefficient organization support

* Poor leadership preparation

. Non-data-b'ase decision making

, ineffective instruction

* Substance use



SCHOOL KID

Why is
negati_ve

¢ Academic & social
engagement

A AT O B ROIG AT I George Sugai, PhD
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MEASUREMENT

m  How do you measure it?

itive Sthdenht
Behavior

- School Climate Surveys

m  Who should we ask?

&%EI\Vlg - Students
Rei &gment - School Personnel (teachers, support staff, administrators)
yCIe ] / - Parents/Family
g /
ResdtivoSsEResIt /
B@haw@f/
>
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SCHOOL CLIMATE
MEASUREMENT

m  How often?

m  What do | do with the data?
- School Climate Measurement Session
- SHAREIT

IMPROVING SCHOOL CLIMATE

m A guiding PBIs Framework
- Implemented strategicall
" |ntegrated within t
developed holistic
community

and with fidelity

Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro, A.
(2013). A review of school climate research. Review of LUCONN

Improving School Climate

m Systems that should be in place that support
Professional capacity building

Order, safety, and norms

Parent-school partnership

Instructional support and modeling

Thapa, A., Cohen, J., Guffey, S., & Higgins-D’Alessandro, A. (2013). A review of school
climate research. Review of educational research, 83(3), 357-385.

LIRS

research, 83(3), 357-385. e - wucATIan

IMPROVING SCHOOL CLIMATE

Increase parent, family and community involvement

Share data/ be transparent

Implement a core, school-wide curriculum emphasizing
school values and social skills

Take bullying seriously and work to prevent it

Ensure all students and staff are treated fairly and
equitably.

Take measures to ensure safety/ prioritize prevention

Personalize the school experience

LIRS



School Climate In Review Thank you & Questions?

School climate is an essential component of

hool .
schootstceess tamika.la_salle@uconn.edu

Student (parent and teacher) perceptions
matter

School Climate is malleable and should be
part of school improvement plans

PBIS, when implemented with fidelity, is a
viable way to address school climate



